Special Educational Needs Policy

Bishop O’Brien National School

1. Introductory Statement

This Special Education policy for Bishop O’'Brien National School was formulated by the
principal and staff after whole staff input and discussion. It was ratified by the Board of
Management on 26/01/17 and reviewed between June and September 2021.

Children with special educational needs are defined for the purposes of this document
as:

Pupils with documented disabilities

Pupils receiving Learning Support

Newcomer children with English as an additional language need

Pupils with emotional/behavioural difficulties

Exceptionally able pupils

Members of the Travelling Community

Our SEN team encompass what were previously termed Learning Support Teachers,
Resource Teachers and teachers for children with English as an Additional Language
(EAL teachers).

In this document we will use the term Support teachers or Special Education Teachers
(SETs) for all of the SEN teachers.

The policy is based on Guidelines for Primary Schools: Supporting Pupils with Special
Educational Needs in Mainstream Schools (Department of Education & Skills).

2. Rationale

It is necessary to devise a policy on special needs at this time because of:

° A significant number of children in the school with special needs

e The need to comply with relevant legislation and department circulars on
supporting children with additional needs
The need for assistance/support for parents of pupils with additional needs
The need to identify roles and responsibilities in the area of special education
The need to identify areas of need in professional development and resources in
special education in the school

3 Guiding Principles

All our children have a right to an education, which is appropriate to them as individuals.
We want all our children to feel that they are a valued part of our school community. As
far as possible, therefore, it is our aim to minimise the difficulties that children may



and experience can assist us in assessing and providing for their children

) To take into account the ascertainable wishes of the children concerned and,
whenever possible, directly involve them in decision making in order to provide
more effectively for them

° To ensure collaboration with the Department of Education & Skills in order to take
effective action on behalf of children with special needs

° To ensure that all staff are aware of their responsibilities towards children with
special needs and are able to exercise them

° To monitor our effectiveness in achieving the above objectives.

S: Continuum of Support- a staged approach

The school implements fully the Staged Approach as outlined in Circular 13/2017

Stage 1 Classroom Support

Access to the school’s broad and balanced curriculum is achieved for most children by
differentiation of class work by the class teacher. When a class teacher or parent
identifies a child with SEN, the class teacher consults with the SET and provides
interventions that are ADDITIONAL TO or DIFFERENT FROM those provided as part of
the school’s usual differentiated curriculum. The first line of responsibility for the
progress of all pupils in the class lies with the class teacher. The class teacher and SET
will devise a classroom support plan. A support file will be opened for the child by the
Class teacher/SET on Aladdin. The Classroom Support Checklist, Basic Needs
Checklist and Learning Environment Checklist will also be completed by the class
teacher (in consultation with SET). The school has devised its own Classroom Support
Plan template which is on the Staff Google Drive.

Class teachers discuss their concerns with the child’s parents.

The triggers for Stage 1 intervention could be;

) The child makes little or no progress even when teaching approaches are
directed

at an identified area of weakness
) The child shows signs of difficulty in developing literacy and numeracy skills,
which

result in poor attainment
) Persistent emotional or behavioural difficulties which do not respond to behaviour

management techniques used by the school
Has sensory or physical difficulties
Has communication and/or relationship difficulties

A copy of the Classroom Support plan will be given to parents. Progress is monitored
over half a school term. If sufficient progress has not been made Stage 2 support is
initiated.



Note: The ‘Log of Actions’ in the Continuum of Support will be added to as appropriate
(after a decision has been made or a meeting held). These additions will be made by
the Class Teacher or the Support teacher

If it is felt that a child has care needs, a special needs assistant may be applied for by
the SEN co-ordinator in collaboration with the principal

In circumstances where a child uses specialised equipment, consultants will be required
to demonstrate how the equipment is to be used to at least two SNAs and either the
class or support teacher. The SEN co-ordinator and principal must also be present

The use of specialised yard equipment may also need to be demonstrated to these staff
members. Courses will be provided on an ongoing basis to train staff in the relevant
areas

Irish exemptions will be granted by the school in line with the criteria laid out-in circular
0052/2019. Parents may apply in writing to the school for exemptions in line with the
procedure laid out on page four of this circular.

Individual Education Plan/ School Support Plus Plan

1. Based on Psychologist’s report and various diagnostic tests, the class teacher
with the support teacher, SNA (if assigned), parents and representatives of
outside agencies (if necessary) formulate an Individual Education Plan.

2. The support or class teacher will perform diagnostic tests on children usually at
the beginning and middle of the school year. These tests may include the York
Assessment of Reading Comprehension, Diagnostic Follow up tests of Test 2R
and Drumcondra Early Literacy and Numeracy, Mata sa Rang Assessments,
ACE Language test, Screening test for Dyslexia, Peter Hatcher's Test of
Phonological Awareness, Dolch sight words and spelling.

3. The child may be involved, if appropriate, in the draft of their I.E.P through filling
out the My Thoughts About School Checklist (NEPS) or What School is Like for

Me (NCSE) .

4. In advance of the IEP meeting parents will be asked to fill out a Parent IEP
Survey (through Google Forms)

B, A draft |.E.P is prepared in advance of the |.E.P. meeting which takes into

consideration any diagnostic testing, reports from other professionals, survey
from parents and information from the children.

6. The school invites all relevant parties to the I.E.P. meeting including support
teachers, class teacher, other professionals, parents and S.N.A. The draft |.E.P.
is reviewed and amended as necessary. Parents receive a copy of the final |.E.P
to sign.

7. These IEPs, which employ a small — steps approach, feature significantly in the
provision that we make in school. By breaking down the existing levels of
attainment into finely graded targets, we ensure that the child experiences
success.



The Class Teacher has primary responsibility for the progress of all children in his/her
class, including those selected for supplementary teaching.
The Class Teacher will:

° provide effective teaching and learning opportunities

° support the identification of learning difficulties

° differentiate class work for each child where needed

L provide Classroom Support: Stage 1 and open a Student Support File/Log of

Actions for the child on Aladdin

° draw up Classroom Support Plans and follow the steps on the “What to do if a
child in my class is struggling” poster (displayed in each classroom)
communicate with parents/guardians
collaborate with the Support Teacher in the development of a Support Plan for
each child who is in receipt of supplementary teaching at Classroom Support,
School Support or School Support Plus Level on the Continuum, by identifying
appropriate learning targets and by organising classroom activities to achieve
those targets.

A key role of successful support is a high level of consultation and cooperation between
the Class Teacher and the Support Teacher. Central to this consultation is the
development, implementation and review of support plans. This consultation will be
achieved through formal timetabling (Croke Park hour) at least once per instructional
term, and through informal consultation as the need arises.

Support Teachers (SET)

The central roles of the Learning Support teacher will be to

a) support the class teacher in optimising teaching and learning opportunities and
b) provide specialised teaching to those children with identified special educational
needs.

Support Teacher responsibilities will consist of both teaching and non-teaching duties.
These will include:

° Providing supplementary teaching commensurate with the child’s particular and
individual needs.

° Researching the child’s learning difficulty/SEN, to become familiar with their
needs and their preferred learning methods.

° Being familiar with a wide range of teaching approaches, methodologies and
resources to cater for particular learning styles and to meet a variety of needs

) Developing a Support Plan for each child who is selected for supplementary
teaching, in consultation with Class Teachers and parents.

e Maintaining a Short-Term Plan and Progress Record, or equivalent, for each

individual or group of children withdrawn for support teaching. Maintaining a
Short-Term and Progress Record (together with the Class Teacher) for in-class
support.

° Administering a range of formal and informal assessments and maintaining
records of the outcomes of those assessments.



° Care needs requiring frequent interventions including withdrawal of a child from a
classroom when essential.

Assistance with moving and lifting of children, operation of hoists and equipment.
Assistance with severe communication difficulties including enabling curriculum
access for children with physical disabilities or sensory needs and those with
significant, and identified social and emotional difficulties. The secondary care
support tasks may include:

o Preparation and tidying of workspaces and classrooms or assisting a child who is
not physically able to perform such tasks; to prepare and tidy a workspace, to
present materials, to display work, or to transition from one lesson activity to
another.

° Assistance with the development of Care Plans/Personal Pupil Plans (PPP) for
children with Special Educational Needs, with a particular focus on developing a
care plan to meet the care needs of the child concerned and the review of such

plans.

° Liaise with class teacher and assist with the development of Behaviour Support
Plan and Plan for Movement or Sensory Breaks.

° Assistance with maintaining an online journal/care monitoring system for children
including details of attendance and care needs. (Google Forms App on tablets)

° Planning for activities and classes where there may be additional care

requirements associated with particular activities.

© Attending meetings with Parents, Special Educational Needs Organiser (SENO);
National Educational Psychological Service (NEPS); or school staff meetings
with the agreement and guidance of Class Teacher/Principal.

° Assistance with enabling a child to access therapy or psycho-educational
programmes such as anger management or social skills classes, under the
direction of appropriate personnel.

° Assistance to attend or participate in out of school activities: walks, or visits,
where such assistance cannot be provided by teaching staff.
o General assistance to the class teacher

Role of Parents/Guardians

The central role of parents/guardians of children with SEN is the same as all
parents/guardians, i.e., to support the work of the school and to optimise teaching and
learning opportunities for their child at home.

Role of Children
The role of the child with SEN will be that of active participant in their own learning; the
extent and nature of this will depend on their strengths and needs.

Role of External Bodies and Agencies

Our school liaises with external professionals such as NEPS Psychologists, Special
Education Needs Organisers (SENO), the National Council for Special Education
(NCSE) Support Service, the HSE (Health Service Executive), Early Intervention



° Use of library facilities is encouraged within school and outside of school.

e Guided reading at instructional level in all classes.
° In the infant room, there is an intensive module of Phonological Awareness
taught
before formally starting phonics.
Numeracy
) Consistent language in Maths throughout all classes.
° Use of Mata sa Rang approach to number from junior Infants to sixth class.

° PDST Mental Maths Strategies taught for addition, subtraction, multiplication and
division used in the senior classes (3-6") as well as Mata sa Rang strategies.
Emphasis placed on promoting resilience in problem solving.

° Emphasis on verbalising ideas and strategies.

The Principal and SENCO will go through these strategies and approaches with new
staff members or long-term substitute teachers.

12. Early Intervention

We believe it is very important to identify and assess children with special needs as
early as possible, so that effective interventions can be put in place.

The following screening assessments may be used after child has been enrolled in the
school:

Teacher observation

Teacher Designed Tasks and Tests

Use of Checklists to guide observations

Input from Parents

Drumcondra standardised tests (Reading, Spelling and Mathematics)

Schonell Reading and Spelling

Marino Word Reading Test

R.A.L.N. sentence reading test

Jolly Phonics Reading Test

Drumcondra Early Literacy and Numeracy Test to be implemented in 2017
(Senior '

Infants)
® Test 2R _
0 New Non reading Intelligence Test (to be implemented in September 2021)

The following diagnostic tests may be used in the school

York Assessment of Reading Comprehension (YARC)

York Assessment of Early Reading

Hatcher test of phonological awareness

Jackson phonics test

Mata sa Rang Assessments

Drumcondra Early Literacy and Numeracy (Diagnostic follow up)
Test 2R (diagnostic follow up)
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children who are now performing above the percentile laid down in the selection
criteria for receiving support; however, if both the class teacher and support
teacher feel such a child needs scaffolding to maintain this standard then
continued supplementary teaching may be offered if places are available in the
appropriate group.

15. Exceptionally Able Pupils

We are committed to providing an environment, which encourages all students to
maximise their potential. An exceptionally able student may demonstrate very high
levels of attainment in one of the following areas

° General intellectual ability or talent

° Specific academic aptitude or talent

The specific procedure for identifying exceptionally able students will vary according to
subject area but will include elements of the following:

° Teacher referral

o Assessment results

° Parent/Guardian referral

° Identification by a previous teacher, previous school, external agency or

organisation.

It is worth remembering that exceptionally able students can be:

° good all rounders

high achievers in one area

of high ability but low motivation

of good verbal ability but with poor writing skills

exceptionally able but with a short attention span

exceptionally able but with a learning difficulty or disability which masks their
achievements

exceptionally able but with poor social skills

keen to disguise their abilities

Opportunities and strategies for extension and enrichment are provided in each
curricular area. Classroom differentiation will ensure that teachers have high
expectations, tasks are designed to take account of levels of existing knowledge, skills
and understanding and there are planned extension opportunities or open-ended tasks.

16. Record Keeping

) Class Teachers will keep a record of teacher designed tests, end of term tests
and checklists in an Assessment Folder for their class. This is kept in a locked
filing cabinet in their classroom.

° Diagnostic Assessments and other checklists administered by the Support

13



make assessments on the same group of students, sharing the same classroom
can operate during English and Maths times in class. If deemed more beneficial
to the group being taught by the Support Teacher, they can be withdrawn to a

quiet space.

° In so far as is practicable children should not miss out on the same curricular
area each time, they receive supplementary teaching.

° The Support Teaching Team will review the timetable at the end of each

instructional term/block.

19. Monitoring and Reviewing

The BoM will ensure that SEN provision is an integral part of the school development
plan and will evaluate the effectiveness and success of this policy by monitoring:

° The standards obtained by children with special needs
° The number of children at each of the three stages of the Continuum of Support.
) The level and pattern of help (i.e., average time allocated and the balance of in-

class and withdrawal support)
Views of parents

Visits from specialist teachers
Staff views on in-service
Children’s views

This policy will be reviewed every four years.
It is available to parents on our school website or a hard copy given on request.

Ratified on 26/01/17
Reviewed in the period June to September 2021

Proposed review date: September 2025
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